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CHAPTER T 


definition of the Problem 

The problem undertaken in thie study was: 1) to survey the 
subject of curriculum development, which implies curriculum revision, 
in the field cf higher e@ucetioa for the purpose of discovering ee- 
tablished fects baving practical application to curriculum development 
in Marine Corps Schools; 2) to evaluate the current procedures of cur+ 
riculum development in Marine Corps Schools with reepect to the escer- 
tained facts; aud 3) te propose « plan for improving the procedure of 
curriculum development in Marine Corpse Schools, aw justified by the eval- 


Warine Corps Schools, Quantico, Virginia, is the principal agency 
providing for the military education of commissioned officers of the U. 5. 
Marine Corpse, Figure 1 illustrates the piace of Marine Corps Schools in 
the officer educational syetem, and ite relation to schools of the other 
services and to civilian educational lastitutions te wiich officers are 
regularly aasigned for training. 

Those activities of Marine Corps Schools which ere directly con- 
cerned with the accomplishment of the academic objectives are collectively 
designated ag the academic organisation of Marine Corpre Schoola. It is 
this academic organisation which falls within the scope of this study. 
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It ie Aldustrated in Figure 2. The functions of certain of the con- 
ponent schools and ecaiemic special staff sections are prescribed in 
Appendix A. 

Mot all the component schools were considered by the stuly. ‘The 
study was Limited to those schools vhich are concerned with general ail- 
itary education, viz., The Basic School and the Amphibious Warfare School, 
Junior and Senior Courses’. current procedures in curriculum development 
in Marine Gorps Schoois have been designed to mect primarily the needs of 
these general service schools, es they occupy the positions of paramount 
importance in the overall educational aystem, and they constitute the 
bulk of the acadenic activities at the Schools, The Rxtension Division, 
dealing with non-resident instruction, particularly of the civilien com- 
ponent of the Marine Corps, was considered to represent an area sufficient 
for separate study. 

Officers sssigned to the Basic School, the initial step in the 
officer educational system, are Naval Acadeny or civilian college grad- 
uwates, or former enlisted men who are college graduates or have been eval- 
uated and found to have attained scholastic background equivalent to s 
college graduate. ‘Therefore, from the standpoint of position in an educa- 
tional hierarchy, the schools considered are graduate professional schools. 


1. Taroughout the remainder of thie study, it is only The Basic 
warfare by 
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it was Some to be guneraily ecceyted that « curriculum con- 
eiete of more than just tue courses of study, or contest, to be covered. 
However, time available to complete this study precluded the considera- 
tion of other than this one major aspect of tie curriculum. 

Since the primary concern of thie study was to improve the pro- 
cedure of curriculum development in Marine Corps Schools, tne context 
of this study hee been limited mainiy to poluting out aress in which it 
was felt the procedure might be iaproved. As 6 result, many of the ex- 
cellent aspects of the operation of the Schools have not been adequately 
described. They have been mentioned specifically only when it was desire 
able te do eo to make the study more meaningful, or as aseful illusetre- 
tions, or to counteract a possibile wrong impression of the quality of the 
overall progran. 


Reed for the Study 

innumerable indications that officers completing the courses st 
Marine Corps Gchoois feli short of o minimally acceptable stenderd of 
proficiency in matters pertaining to huwan reletions and the routine, 
day-to-day administration ani management of activities at ali levels of 
comand were the initial clues to the need for thie study, Problexs in 
these fields had been incorrectiy handled either because the parties con- 
cerned were iqnorent of the shille or knowledges or attitudes upon which 
® proper selution should have been based, or they vere woawere of the ex- 
istence of the probiem, being incompetent te recogaise it. A perusal of 
the Schoole' syllabi of instruction revealed little if any instruction 
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im these fields of copcern, und, whet appeared to be, unwurranted ine 
struction in others. 

Se fact thet the curriculum seemed inadequate ani unbalanced, 
of iteelf, was suggestive of faulty curriculum development procedure. 
Purteer preliminary study revealed that: i) no staudard procedure for 
curriculum development in Marine Corps educational activities existed; 
2) curricula content were determined subjectively; and 3) there had never 
been a survey wade of the procedure of curriculus development ia the 
Varine Corpo by persons with paycho-educational training. It was there- 
fore considered that e study of the motter was justified. 


Mathed of Solution 

ie general, the method employed in solving the problem was the 
normative-survey method, utilising a combination of documentary frequen- 
cy ond Gurvey-appraise) techniques. 

Ae Waa previowsly indicated, es a need for this study, the Marine 
Corpe bas never made a ecientific etudy of the matter of curriculum devel- 
opment, nox hes 1¢ evolved a standard procedure. Therefore, a survey of 
previous related studies to estabiieh the criteria with vhich to evaluste 
present conditions and procedures at Marine Corps Schools was impossible. 
it wes necessery, then, that the date collected include, im eddition to 
eurvey of the situation et Marine Corps Schools, those practices in the 
field of education Waich were applicable te ewrriculun development in 
Marine Cosps Schools, to serve as the evaluative criteria. 

The solutions to the problem was effected ia the following sequence, 
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each step being treated in succession by the eubsequent chapters: 

Ao @ firet stes, comprehensive survey was made of documents 
relating to curriculum development in the field of education for the pure 
pose of diecovering facts heaving practical application te curriculum de} 
velopment im Merine Corps Schools; t.e., to establish evaluative criter- 
tm. 

Ae® ® second atep, using the ovaluntive criteria es a freme of 
reference, those specific aspects of curriculua development in Merine 
Corpe Sehools to be evaluated were formiatod. 

de @ third step, & survey we wade of Marine Corps achools’ 
material releting to present conditions and procedures of curriculus 
development from the general point of view of the specific aspects to be 
evaluated, 

Ao @ fourth otep, the procedure of curriculum development in 
Marine Corge Schools was evaluated and constructively criticised, and 
those factors which would contribute to an improved procedure vere iso- 
lated, 

AS @ last otep, » syetematic procedure for curriculum Gevelop- 
went in Marine Corpe Schools was proposed. 
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datretaction 
In general, the survey of educational literature for the purpose 


of discovering facts having practical application to curriculum develop~ 


ment in Marine Corps Schools revealed Little, if anything, having direct 


application to the field of higher education, let alone the graduate 
level. In comparison with the musber of sources concerned with the pro- 
cedure of curriculue development in elementary and seconiary echools, it 
may be stated that, except for some literature indicating the aims and 
general subject content of curricula in teecher and general colleges, 
material might be considered as being nonexistent. Consequently, in the 
aveence of sources specifically designed to treat the problem of curricue 
lum development on the level belng considered by this study, it wae neces- 
sary to determine those aspects of curriculum development coneidered to 
be common te #11 educational systems, plus any especially applicable te 
the level being considered, from ali avaliable sources. These were ana- 
lysed separately from the context of this study, ami only those consider- 
e4 as being possible of practical application by the Schools vere used, 
Such factors as the negligible affect of individual differences and o 
wnified interast among the studeats resulted in comewhet of a departure 
from conventionni educational practices. 

It was diecovered that the development of curriculum content 
could not be accomplished independeatiy of other considerations, the 
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importance of which makes (¢ obligatory thet they be treated tn sone 
detail, and in advance of the deterninetion of the organisation of the 
content, per ae. These cansideraticns pertained to the setting in which 
curriculum development takes place, te fundamental educational principles, 
and to the aims ani objectives of the clrriculum ~ ail of whieh control 
the development of the content. 


Beagic Conss derations”’ @, 3 

To ingure @ proper understanding of the setting in which curricu- 
Lum development takes place, several preliminary pointe must be considered. 
They axe 1) the relation of an educeticaal systes to the society which 
apintaine it, and 2) the relation of » curriculum to the conditions of a 
Gox Lety. 

It is univeranlly accepted thet an educetional system bears a 
divect relationship to the type of society which maintains it, The type 
of society io viewed primarily from the otendpoint of ite status - static 
or dynamic, 

A static society is om in waich the comiitions of behavicr ree 
main generally stable; changes are very gretual. The limite of behavior 
of the individual are mapped out by the customs of the group, and are 


accepted without thought or challenge. Education in a static society 
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19 
complete of tranumitting to ench new mewber certein facts and ways of 
acting in relation to customary experiences. It considers the mainten- 
ance of the status quo as the ein of eiucation. These conditions of edu~ 
eation ere sufficient until a crisis of one type or ancther affects the 
etatic situation; then, when the outcomes of the system cannot effectively 
cope with new conditions, the system breaks down. 

A Gymemic society is the opposite of a static society. It is one 
in whieh the comlitions of behavior change rapidly. Instead of being 
eubmerged by the group, ao in the case of the static society, each indi- 
vidual now playe en important part in the organization and direction of 
group behavior, Education in custemmry experiences alone cannot enable 
individuals te cope successfully with new conditions. Education must 
aleo give en individual instruction in how to make intelligert adjust- 
waste to the ever-increasing body of activities for which there are no 
customs, those practices os conventions that regulate life in a society. 
The individual mast meet the new and unforeseen problems of Life in an 
open-minded ami intelligent way. ie mist solve these prohlems by criti-« 
cal and reflective thinking. Quillen and Henne define these processes 
of thinking ae: 

Critical thinking involves the accurate interpretation of data, 


generalisations, and the application of accepted principles te 
new eitumtions. 
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the results of such individual thinking, when secepted by those in authors 
ity, become the body of customs waich the group transits to nev members, 
ov, im modern times, become the regulations waich direct vehavior in the 
present. Sducation, then, in @ dynamic society must ingure the integrity 
of the social order by perpetuating and tranamitting @ body of customs, 
oni by traiving individuals to meet and solve the new problems of Life, 

Life, however, 19 © complex of humen interrelationsnips. Activie 
ties im which the consequences of an individual's actions do sot influ. 
ence in vital ways other persons are extremely rare. Therefure, in eny 
real Life situation, the hwnn element ie en essential, if not the essen- 
til, part of it, and the samner in which the outcome of the situation is 
conditioned by the presence of the human element mst be considered in 
every case. 

Another way of arriving at the fundamental social foundation of 
Life, iets, of, o pertaining to, humin relations, is to reflect a mo« 
ment upon the consideratian that the underlying forces in change are 
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gocial forces ~- men in ection. The sccie] heritege ts the consequence 
of human experieuce. 

Béucetion, then, should @lign itself with social progress, with 
ite central theme the improvement of humen re)ations. This proposi«- 
tion, hovever, cannot be accepted unless one aiso admits that the locus 
of life's major problems te human relatedness; i.e., these problems ere 
@ocial problems. From among many exemplee of secin! problems thet night 
be used to prove this point, ome, having particular meaning to militery 
perecunei, is that, out of every eight wen examined, one was rejected 
wy the draft boards during World War Ti for mente) fiiness, and in 
spite of careful sereening approximately 20% of the casualties vere 
paychiatric cases. The vrincipal esuse of this condition was social 
maladjustment’, Inability of people to grappie successfully with the 
sociel problems that face then, Indicates fundamental inadequacies in 
the work of educative end regulatory agencies. The alternative to cum. 
jetive mlndjustment ie for these agencies to take a more aggressive and 
intelligent part in dealing with social proviems. 

When the concept of a dynmmic society is considered, it must be 
recognized that change is necesemrily in some direction. Svery society 
has @ code of ideals (or velues} which the society attempte te achieve, 
thus giving uniform direction to change. Since the status of & society 
ie the product of huwan effort, the code must embody a humen frame of 


le Brigven ¥. C. Menninger, Time, Vol. LI (May 17, 1988), p. 55. 
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13 
reference. In the United States, there is wniveren! agreesent that 
change should be in the direction of & fuller resliration of democratic 
| values. Democratic values sanifest themselves in the control of indie 

vidwal end group bebavior in real Life situations, These values may be 
: @amerived ae: 1) o resvect for the dignity of the individual; 2) the 
willingness end ability to participate cooperatively in the promotion 
of common cameras and in the aolution of ceaman problems; 3) the wiil- 
ingnesa and ability to use intelligence and reasom rather than emotion 
im the solution of commen probleme; and &) a belief that through mutual 
Teepect, cooperative action, and the use of intelligence, man can 
achieve ® comiition of high morale and hope for the future’, 

A curriculum of an educational system maintained by « dynamic 
nociety represents the balanced selection and organisation of @ body of 
the common apd specialized experiences of behavior which will lead 
students to devwloy those kills, knowledges, and attitudes which are 
necessery to maintain the existing level of achievement and to direct 
the future develorment of the society. The specialised exseriences are 
the development of the individual to the point of greatest efficiency 
in order to dixect social development. ‘The content should be very 
vrond in seope, rich in meaning or possibilities of interpretation, and 
socigily oriented. ‘The instructional organization should be thet which 
leede the individual to think independently through the series of learn- 


lL, Quillen and Henna, Spe Sie, De Bh. 
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ing experiences which constitutes the curriculua, in order that he 
may be trained for accurate and indepemient thinking in those expere 
lences of life not selected for study, The outcomes of such @ curri-~ 
culum should include seme vrefeereione) ckille ani kxwledges, but, end 
whet ic mee important, they ghould aiso camprine an open-minded atti- 
tute town the ever~ineressing chenges in life end an intelligent 
understanding of how future probleme ghowlul be scived. 


’ te 2, 3, % 


The reletionships asmumed to exist between the various elements 
of an enterprise must be compatible if « consistent program is to be 
developec. Lacking such compatibility tae action in developing the pro- 
grem frequently becomes diffuse and contradictory. it is common prece 
tice in @ program of curriculum development to provide for consistency 
by an introductory statement of educational principles. These princi- 
ples etem from bawic Pields of study, as philosophy, sociciogy, and 
paythology. ‘Tue pailosephical and socivicgical primciples, in turn, 
stem from the Sagic considerations discussed above, 

Bducetiousl principles, applicable to curriculus deveiapusnt 


Le Hopkine, op. cite, po. Ladd, 

2. Caswell and Campbell, op. cit., pp. 63-110. 
3. 
be 


oe delimited by thie study, are: 

L. thman life, however varied, consiate of the performance 
of specific activities, Sducntion that prepares for life is one that 
prepares definitely ant adequately for thence activities. Analystia of 
these activities revesis those particuler skills. knowledges, and atti-« 
tates that men neet, These will be the objectives of the currtculun. 
The curriewium then vill be easentially composed of that series of 
Learning experiences which students must have by vay of attaining 
those objectives, 

@, The most acceptable ides underlying e@acational purpeses 
is the development of the individual eo that he will behave es effec- 
tively aa possible im the social groans of which he is or may become 
s meaber. Behaving effectively in thin comection ia to be inter- 
preted as behaving in such a way thet he will make the greatest possi- 
ble contribution to society sud et the same time receive the greatest 
pombivle personal satisfaction. 

3. The learning process has aseociated with it certain prine 
ciples which condition ite effectiveness, such es: 

% Learning comes only with on understending of the 
material to be learned. 

» Understanding comes best when the learner is active 
and respunding (doing). 

SC. Without motivation (interest) there is ac learning. 

ad, When the waterial which is to be learned is divorced 
from the consciousness of usefulness, it is extremely difficult to 
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@. Practice makes perfect oniy when it le correct prac- 
tice hased upon understanding of the stimulus, and with motivation 
present ~ repetition alone is not encugh. 

ft. There bas to be @ rewerd for learning to be effec- 
tive, end pervomnl eatiefaction from proper eccompiishment of a task 
is sufficient reward. 

@- Tee application of knowledge is more difficult than 
ite acquisition. 

he The degree of transfer of learning between dissimilar 
actions, even in simiiar situations, is iow. 

Thewe learning principles have repercussions in the orgeniza- 
tion of curricuie. Some of the sore genere| effects are: 

i, Curriculum comtent ghould be related to, and grow out of, 
the student's background of mowledge of ite subject matter. 

2 Curriculum comtent should be presented to the student so 
thet he can see in advence the relationships between successive 
courses of study, and defines clearly for him the purposes of the 
leering process be le to undertake. 

3. Learning experiences should ve presented to the student 
im the foom of activities ia which the student can actively assume the 
role he would glay Lf they were ree) life situations, if bis learning 
ig to have waximal functional value. 

Experience in education circles hes found that it is neces- 
sary to revise etatemmnts of principles constantly ao insight deepens 
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7 
and inconsistencies arise which have not been anticipated. 


Aine end Sojoctives? ** 3 + 9 

the mature of curricular aims end objectives is universally 
conceived of in the fiel4 of education, as in any planned or con- 
scious activity, as being descriptive of the end (gonl) or condition 
(owteoms) to be achieved. A grest variation exists, however, in the 
meanings and use of the terme “aime” and “objectives”. All of the 
distinctions are based upon the reletionship of aims or objectives on 
ome level of emalysis to those om other levels. In this study, the 
tem “ain” will apply to the educntious) system level, and the tern 
"“dhjective” to other Levels. 

A curriculus le completely dasinated by the predetermined ain 
of education. The function of nim ie not only to delimit and guide the 
@iucational process; it also serves as the ultimete criterion for tae 
eelection of curriculum content. The heritage of the society ie so 
maseive tont it can never be completely segimiiated tirougn the educa- 
tional (schoo) system. Therefore, selection is necessary, ani the 
vegies for selection is determined through the stetement of ain. 

Yae function of on chjective is te prescribe the epecific 


Le Hopking, op. cite, pe J-123. 

@ Conwell and Campbell, op. Gite, om. L1l2140, 

3. Quillen end Hamme, op. cite, pp. 46-68, 

4, Marap, Op. cite, pps 26-30. 

5. W. W. Charters, Curriculum Construction, pp. SLL, M155. 
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18 
goals, useful in Life, to be echieved by education. An objective is 
wont @ student should be able to do, to know, or to be as a result 
of the learning. It serves as o further guide in the eelection of 
content. 

According to Hopkins’, however, in any progran of curriculum 
development the aim of education may be set up et the beginning or 
it muy be postponed until the end. If the aim of education is deter- 
mined first, the analytic-deductive method of procedure is followed. 
If it 1p determined lest, the aynthetic-inductive method of procedure 
will be followed, Under the former, the objectives of the courses of 
study and the learning experiences, and their content, are derived 
from an enslysie of the component elements involved in the logically 
derives statement of aim of education. Under the latter method, the 
content of the courses of study is first selected and organise’. It 
is then exmmined to determine vhet objectives and aim of education 
grows out of 1%, or towards vast aim of education it can be directed. 

Arguments presented by Hopkins” for each of the nethods are: 

1. The anslyticedeductive method presente a standard by 
waich to evaluate existing objectives and content to determine whether 
they should be retained or rejected. It offers a standard by which to 
evaluate nov anterials waich are being considered for admission to the 
curriculum, It is the most economical method, Agencies working on 
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19 
separate arens of the curriculum being guided by integrated aims and 
ebjectives, and an ellotment of time, develop results requiring ¢ 
uininum of final revision. 

2. The synthetic-inductive method sseumes thet materials 
must be selected before anyone can tell whet to do with then, 

Both methods bave merit, ani ae Hopkins further indicates, 
™ curriculum is developed except by « combination of the two methods. 
Yne preference for one or the other as the beginning method rests upon 
several criteria which need not be mentioned here. However, analysis 
of these criteria indicates thet the soset useful, and the best organ- 
ived, curricula result from beginning with the analyticedeductive 
method. Curriculwa development, then, beginning with this method is 
accomplished by stating at the cuteet, first, a tentative ain of ed- 
weation; second, the tentative program of courses of staly, including 
Vas tine allotted to each course; and third, e tentative set of ob- 
jectives indiceting wast ench course of study is expected to contri- 
bute toward the end of education, 

The statement of « tentetive aim of education is accomplished 
through # critical analysis of the bagic considerations which deter- 
mine the ende which an educational system maintained by a particular 
seclety should serve, during the process taking appropriate cues from 
the etated educational principles. In general, the aim must denote 
taat ite purpose te to develop modes of behavior that realize desired 
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Fs) 
and desirable ends in life. 

Tae tentative program of courses of study, or major branches 
or phases of the curriculum, cen be logically éerived by professional 
imtrospection of the field of study, guided by the statenent of ain. 
(the relationship desixed among courses of study will be treated in 
the following section.) On the basis of the relative importance of 
each of these courses of stady, the total instructional time may be 

Objectives, whether eteted tentetively or in their final form, 
should follow certain guiding principles. These principles, sccord- 
ing to Quillen and Henna’, are: 1) objectives should agree with the 
aim of education; 2) objectives should be stated functionally, end in 
terme of changes in etudent behavior thet it is expected that the ed 
uomtions) process will produce; 3) objectives need to be organized 
into an overall meaningful patterns and 4) objectives must be specific 
emrugh to define vith sow exactness the acope of the course of study, 
or the learning experiences, vaich eve designed to achieve it. 

As the detatled content is obtained by various analytical 
methods and evaluated, definite scope of courses of study, definite 
objectives, ond @ definite aim of education evolves. 


de Quillen and denna, DB» eit, Bp. FO-55. 
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Curriculue content is determinad by @ logical combination 

of aeveral amalytical sethods. The chief methods are: 1) direct 
analysis of the activities to be engaged in by echool outcomes; 
@) divect analysis of the seeds of tae student; 3) secondary azal- 
yeis of the needs of the student; 4) amalysis of curricula content 
in gimiler educations aystems; and §) soslyeis of the needs of the 
student in the opiaian of cumpetent persons. 

The first metaod, to determine wut people de, ie accam 
plished by conventional job smelysis metueds. ‘The second method, to 
determine what people should da, invelves the collection of observed 
errors or deficiencies in the performance of duties. The third 
method involves the research of varlous Gucummiary sources to deter~ 
ming trends end fromtier thinking ae te the beet semmer of perform 
ing the duties. The other methods are self-explanatory. 

Tae determination of curricula comtent only by means of the 
iret method, vhich is the basic appronch, has two shortcomings asso- 
ciated with it: 1) it results in knowledge of the status que only; 
and 2) it presumes thet the job igbeing performed as efficiently as 
possible, end is not limited by the knowledge and standarie of jcb 
incumbenta. 


le Herup, ORs Gites Bye 37-108, 
2. Charters, Ops cite, Bp. Fenwks. 
3. Uhartvers, .emon, and Monell, a Gite, pee Be5~350. 
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Tw central aim in analytical methods is to reduce indi- 
vidual opinions end concensus to e minim. Gweoretically, it is 
possible to coustruct @ curriculum eco objectively that personal opine 
ion disappears, but the strict absence of opinion im the construction 
of large curriculum of the type under consideration is impractical. 
The method of reducing expert opinion is positive and consiste of 
diecovering as many dhjective sources ag possible, and using these 
to their full extent with tue ides of depending upon expert opinion 
only vhen these do not yield comlete information. 


Scope ant gequence’? ** 3+ * 


fhe scope of the curriculum defines the breadth of the curric- 
ulus. it is the “what", in contrast te the sequence which is the 
“waen”., it comprises those activities which ere persistent and 
common, proficiency in waich contsibutes to mastery of the goals 
stated in the objectives, 

The common bases for the selection of content, other than the 
statements of (tentative) aim and objectives, are 1) frequency of 
ocourrence, 2) difficulty of learning, 3) guitability of learning 
onethe-job, ant 4) importance of knowing. Other things being equal, 
these activities which are most frequeatiy performed should be mas- 


he Mawap, Gp. cits, py» 11-146, 

2. Charters, op. cite, pp» 63-73, 94-100, 

3. Charters, Lemon, and Monell, op. cit., pp. 350+958. 
%,. GQuilien and Haunn, Op. Cite, pp. TU-P3e 
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23 
tered at the expense of Lees frequent items if @ choice has to be 
made between then, Theat material which is more difficult to learn 
seeds attention in preference to material easier of learning vhen « 
selection is to be made, Those skilis andi knowledges which can best 
be learned on-the-job my safely be onitted from the curriculum. In 
fact some of the most frequent duties can often be most profitably 
learned on the job. The importance of knowing is of significance in 
election because uo matter how frequently an activity occurs its 
effect may be 60 potent when it dose occur thet knowledge of it is 
essentiel. 

: When @ high level of proficiency in e particular activity 
has alremiy been attained, the existence of thie condition should un- 
eomditionally relegate the activity to a position of lowest importance. 

in practice, material collected by the seversl analytical 
methods umy be listed in order of equency of cccurrence, fhe result~ 
ing list may then be modified as to order ani length by the applica- 
tion of the otner bases for evaluating importance. 

Sequence imiteates the order in which the content ie etudled. 
Several principles for determining sequence are 1) proceed from the 
eimple to the cumlex, 2) procesd from the immediate to the more 
remote, and 3) proceed according to a logical analysis of the subject 
field. 


Im addition to the problem of determining sequence within eny 
particular schoo! walt, sequence aust provide for courdimation and 
coutinuity between successive unite of the school aysten, 
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‘tve overell organisation of the curriculum is usually de- 
fined in terms of the pattern of orgenimetion of the yrincipal sub- 
divisions of curriculum content, vis., the courses of stady. Two 
classifications of patterns are generally recognized. They will be 
referred to in this study es the structural and functional patterns 
of organisation. 

The structural organisation of courses of study (a structaral 
curriculum) i# one in waich the content is logically organised with- 
in traditional subject fields, in o manner typical of academic col- 
lege subjects, Application of learning is limited to discrete parts 
of activities, The content can be applied as it is learned, but only 
te © apecific part of an activity and unrelated to a complete func~ 
tions. sequence. Where experienced students have an adequate back~ 
ground of skills, knowledges, and attitudes, however, the approach 
by logical sequence may result in efficient ami functional learning; 
de@e, the structural organiantion might produces functional results. 
At the ond of the etructurel learning the student can engage im appli- 
catery exercises. 

A functions! course of atady is one in which Cw statent's 
learning ie focused on the use and application of gubject matter in 


he Charters, Op» Gite, PP. 83-84, 
2. Cuewell and Comteli, Ope Bite, DP. YbGalsih, 
3. Quillen and Henne, Op. Elbe, PRs Pen 106. 
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® sequence of relisted end practical experiences. It cuts across sub- 
ject boundaries ani draws upon aii fields for the solution of probiens 
in the learning experiences. Although the stuient ansters some subject 
matter content in a specific learning experience, be must eisc be able 
to generalize his mmowledge, end apply the principles and techniques 
to @ laxge body of other related experiences. It would therefore be 
desiveble, if « functions) appromch ia ued, to conclude each course 
of etudy with e brief review intended to give the student a camrehen- 
sive underetamdiing of any eegaent of the subject matter in iogicai se- 
quence. 

The important thing from the standpoint of the overali organ- 
imetion of tae functional curriculwa te the frame of reference, the 
wvelnted sequence of courses of study. Whereas the internal crganize- 
tion of the separate courses of study is functional, the curriculum 
as @ whole is often not arranged functiamiiy. This situation re- 
quires & reorientation at the beginning of each course of study to 
inewe 6 combinuance of a functional tyve of Learning. 

it is apparent from e consideration of the educational orin- 
ciples listed ebove that the function, pattern of organization is the 
eefer one. The student ia enebied to eee et the etart the entire con- 
osemn of the curricuim, the purposes and direction of the learning. 
Thie means thet from the start he is equipped with a meaningful frame 
of reference inte which he can fit each item as he learns it, and by 
omans of waich be can nore rendily see voet further learning ie needed. 

In those parte of the curriculua where the pursose of a given 
aspect of learning end the procedure by which it Ls to te achleved 
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a 
would be clearly understood by the students, a coubination of the 
structure) and functioual approaches would provebiy be more effective 
then eltser one used alone. 


dy 2, 3, % 


Qoyanieation of Vai te 
‘The bagic element in the organisation of significant learn- 


ing experieaces of courses of study ia termed the mit. The unit is 
a learning experience in vhich the student engages in order to attain 
@ apecific ekill or smowledge or attitude. It is comlete in itecif, 
capabie of being understood without relation to other wits. Ite pur- 
pose ig to facilitate the learning process by giving order and synthe- 
oie to subject mtter in order thet it can be better understesd. It 
is a continuance of the functional organization of the curriculum. 
There are two general approaches te unit organization, vis., 
topical and problems, When the topical approach is used, the learn- 
ing experiences are centered ground pases of the heritage of the 
society or social processes, ae “military transpcrtation” or “recruit- 
ing’. In the problems appreackh, the Learning experiences are centered 
around problems te which there are no ready~made aciutions. They in- 
voive the choice of o course of action from among two or more possible 


i. Berap, Op» cite, pp. 151-207. 

2. Charters, op. cite, p+ 13T1s6, 

3. Geswell end Campbell, op. cit., po. 220-BN7, NOONE, 
4. Quillen and Henam, op. cite, pp. 107-140. 
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solutions. The process of reflective thinking is the meens by which 
the problem solutions are reached, (A third appronch, the chronolog- 
ical approach, invoives the organization of the learning experiences 
around historical events. The curricula under consideration iuvelve 
Little military history.) 

Studies made to determine the comparative values of the top- 
icel end problems approaches reveal that students in the groups using 
the iatter approach, where @pyplicable, demumetreted superior ability 
im critical thinking and reseerch techniques, a broader imowledge and 
understanding of material covered, and # more liberal, consistent, and 
certain points of view’. 

fhe wait may include work for one period (usually an hour), 
for several periods, or even for several weeks. As@uuing the objec- 
tives for the longer unite do not becume too indefinite, there is no 
eusential difference between the preyaration of short and long units. 
The unit of one period precludes the concept of s “lesson” as an ele- 
ment of curricuims content, 


in o curricula deveicoment program, & type of organization 
ie developed which will function as a reguler part of the school sye- 


he Telds, Pp. 196-170. 
2. Hopkins, Spe Gite, OP e 939-611. 
3. Caswell and Campbell, op- Gite, DP. 466-501. 
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tom, using the exigting administrative organization as far as possible. 
This organizetion hae no fusctions other than those verteining to curri- 
eulum development. These specialized functions entell prepering mater- 
iele for the guidance of the verlous phases of the program, deternin- 
ing the aims of the progrem, defining educationnl principles, appreis- 
ing and reorgeniaing the materials in courses of etuly, and preparing 
tee outlines of upite, Gound primciples of general edministration must 
be applied te this organisation at a1) times; the line of euthority 
must be clear, responsibility aust be fixed, duties must be defined, 
ond the ugusi administsstive reiationshijys observed. 

Bince the content of the curriculum is to be functionally ar- 
ranged in eo far e8 poesible, in accordance with the criteria hereto- 
fore presented, the committee type of organisation, including represen- 
tatives of the various fielis of subject matter, should be employed. 
These sepregentatives shouid consist of the most capable and the most 
induetrious persons vho can do the job. They sheouid include persons 
with teeching experience who can think in terms of classroom activi- 
ties. The chaixman of the group should be a good administrator end 
have some knowleige of the procedures of curriculum development. 

The teachers work with the committee representatives on the 
omgnigation of content, particularly the unite which they will pre- 
sent, The teachers must be highly proficient in ail sspects of their 
special field of study ani excel in the platform presentation of the 
aubject. 

A major polnt of emphasis is the time required to prepare and 
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inaugurate a uew curriculum. Studies of various educational system 
vevesl thet one to three years of rether intensive activity is re- 
quired. 

lafiuences apart from change have been ootent in affecting 
the procedure of curriculum development. Development of curricula 
wnich contribute mare significantly to tue achievement of professicn- 
al competence should require full recognition of these influences and 
the ways in which they operste. Consequently, consideration is given 
to two common iafluences that have conditioned end contiaque to conmdi- 
tion development of curricula. they are 1) the influence of vested 
interests, and 2) the influence of logically organized aubject matter’. 
The influence of vested interests is cyerative through contre! of 
schoo. edminigstration and tarough control of teaching pereonnel. 
Vested interests can cawe schools tu be indifferent te the real vital 
ispues, or elee deal with then in such a wy ee to present specific 
solutions dictated by e particular group. ‘Logically organized sub- 
ject matter is material in tae form presented in standard textbooks. 
The influence of such matter ia to cause it to be habitually viewed 
im ite traditional sense; nev viewpoints are difficult to introduce. 
it, of iteelf, io not invalid, Consequently, it is sot affected by 
the prograu of revision, though it may mo longer be aypropriate, 
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CHAPTBA Tit 
SPEC IVICS TO BE RVALUATED 


Based upon the evaluative criteria obtained from educetiona: 
literatare, taose s,ecific eepectse of the procedure of curriculum 
development in Marine Corps Gchoo.s thet were considered te be sigai- 
ficant for eveiuation are: 

i. Is the educations. system in harmuny with the type of 
society Which meintains it? Ise it comcelved of as an agency to en- 
eure progress? if ao, is the curriculum designed for the purpose of 

@, Are educations) principles, to serve as criteria at 
pointe of ingue, formally stated? Are content and those aspects of 
the educations. rogram which are ciosely related thereto in harmony 
With these principles? 

3. to tee aim of education stated? Are the criteria for ite 
concest stated? Is depth of research reflected im ite context? 

4, Ave the objectives of each school in the educeticon, sys- 
tem stated? Are thay in agreement with the ain of education? Are 
the objectives of the courses of study stated? Are the objectives, 
of themseives, properly atated? 

5. Ave objective methods used in the determination of con- 
tent? ite there eufficient content to achieve each of the objectives? 
Ie there content which has mo relation to the objectives? Is the 
anount of content oroportional to the relative vaiue of the objectives? 
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6. Is the arrengesent and composition of tas courses of 
study such as to provide « iogicn) frame of reference for ail tasks 
im the learning process, or dees ench task appear as an ieciated ena- 
tity? Are the courses of study organised structurally or function- 
ally? 

7. Ave jemrning experiences teased on reel life a\tuationst 
Axe they concerned with commn and persietent orobiens? Have the 

S. is there « permanent ovgenigation for curriculum develap- 
ment? Is the procedure of curriculum develogpent unbiased? 
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The definitions which foilow are intended to make Marine 
Corps Schools’ terminology meaningful to those unacquainted with 
st. 

Syllebus - A conpemlium, in terme of logically arranged sub- 
ject sateer, delimiting tee scope of @ course. Ayppemiixn © 1) lus. 
tretes the format of » typical sy iabus. 

sion ~ Ap hour-by-hour scheduie of peri-+- 
ods of imetruction. Appendia ) illustrates the format of @ typica) 
scheduce of inetruction. 

Coupee - The complete series of study and instruction given 
to @ clase of students over the entire schoo. term. In educational 
terms, tuis is the ‘curriculum’. 

Miegion ~ The academic objective of a course. in educational 
tems, this ig & “genera. objective’. 

Subcourse - An arbitrary subdivision of a course, usually re- 
lating to @ epecific field of military iearning, organised for pro- 
gressive stady and instruction and given for the purpose of accum~ 


plishing one or more intermediate chases or objectives embodied in 
the course wission. A subcourse normwaily embraces @ number of related 
subjects, but may cccagionmily be limited to one subject or may embrace 
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@ wumber of miscellaneous subjects. In educational terms, this is a 
“course of study”. 

Subject ~ A collection of related mterial forming « part of 
® eicourse, As an exemple, “volce radio procedure” is a subject in 
the subcourse “signet comamications®. 

Legon - A logice. subdivision of a subject. It is treated 
by & student and instructor ag @ Bingie task, and may extend in length 
fram om hour to a day, or, im exceptional cases, te & longer period. 
AS On exemple, “Volce radio procedure” may coneiet of two Jessona, one 
& study cf the techniques involved, the other a study of ite use in 
practical situmtions, each of two houra duration. 
of Instruction - A unit of imetruction te which an in- 
structicus! refervace number has been aseigned. [t represents a cun-~ 
tinuous session. Tt umy exubrace an entire subject, x group of lessons 
within a subject, or on individee] leagon. As an emmmplie, the inetruce 
tion tn “voles radio proceedure” may be contained in two periods, one a 
two-hour, continuous Lecture-demmestration, the other a two-hour, com- 
tinuous ap Miecstery exercise. Is educations. terms, this is a “unit”. 

Purpose « The academic objective of a subcouree or a period of 
instruction, In educationei terms, iis is a “specific objective’. 
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Agencies Tnvoived ane Their Functions 
{he Commadant of the Marine Corps’ prescribes the aim of the 
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A need for revision of the statement of aim based on a pre- 
World War Li concept of the purpose of the officer educetionsa: systen 
resulted in ite reatatement in i986 as above, The restetement was 
ieglieally conceived. No criteria, other than the judguent of the re- 
Visors, served ag the basis of the restatenent. 

Because the aim is implemented by sagigning officers to duty 
under inetruction at mot only Marine Corps Schools, but other schools 
comiucted by the Marine corps, other services, and civiiian education- 
a. inetitutions, it is necessary to prescribe the apecific portion of 
the sim that will be realised by eech of them. Consequently, the 
Commandant of the Marine Corps has prescribed the general acadenic 
objectives, or “niesions”, of Marine Corpe Schools and component schools. 

A search of official records at Headquarters, U. 6. Marine Corps, 
ami Marine Corp Schocis, revealed oniy the most recent directive con- 
cerning academic objectives. ther such directives seen to have exist- 
ed, but there ie no record of them availebie. The current directive 
wae ~tepared after Marine Corps Schools requested an official statement 


l.e The missions of the Marine Corps are listed in Appendix &. 
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35 
of academic chjectives, their absence being realised through routine 
adninistrative processes. The current directive, Appendix B, is en 
operationsl expression of the curricula in effect at the time of its 
propagation. 

Within Marine Corps Schools, the development of the curricu- 
lar objectives and content is primarily the responsibility of the 
director (or commanding officer) of each component school. He is 
responsible for the preparation of the syllabus and the schedule of 
instruction, 

Syliahi are revised anmually; i.¢., for each class. Currently, 
each class ia of approximately nine months duration. Umch syllabus, 
or curriculum, stems from ite predecessor. in a conference convened 
eeveral mouths prior to the starting of « particular cless, a schoo) 
director ané ell academic epecial staff sections and echools concerned 
constructively criticiae the material in the current syllabus, as “too 
little ou personne] management”, “too much on naval gusfire technique", 
et cetera, both as to material wider thelr particular cognizence and 
that under the cognizance of other agencies. Sirectives from the 
Commandant of the Marine Corps indicating seeds for additional instruce 
tion in particular subjects, received gince the iast syllabus was pre- 
pared, are acted upon. These conferences set the otage for modifica- 
tions in the volume of instruction presented ty a particular section 
or achooi. 

Sections ani schools presenting instruction then develop the 
material under taeir cognigence on the basis of what they believe ought 


ee ee ee ee 

‘ikea. sewate Mame ch vonsd KyLtaunne Noerers wus NRL 
gtadadiye dom shoktanuh edtenn snes TisdmnT t ef eoaln dome 
demmaes SenDEN IIE © 6k sweMMNCRLATS: 2! MOTE wD sORiN Som BO 
Denmoces wioodee Lat aesiewe Mata lelomt vteshase ila aoe wasents 
sToupiadoed wtitenp Laven o: sous oot” , “inemmyanbe Leeman no wbdent 
lt aa ewntdors .entsanpe tautho Wo eamentegee add tains vast? 
ewiseg) Lewci? take Ww aieou yadettstt a10) wala edt To Jest ames” 
aeny oar wutieligs feel wit unis Aevionmn yeenetse <A IIN, Oh me 
aekdees saiwalszer # YC sediments woldoweap? Yo wawiov mir at xooie 
| —_—— 

este qaieved se0d aclfurseea! quite, w sete ben to 6d 28% 


Seyeo eveiied yew? ace Yo ciued a? fe Stee. cpoD TIA oben Letra? 


36 
to be taught, by period of instruction. Concepts of these periods of 
inetruction are presented to the director of a school for determination 
of adequacy and ocaiemic Level, If more then the previous year's allo- 
cation of instructional hours is needed, the director mst be so cone 
vinced, The director end hie staff after studying the concepts of all 
sections and schools, may even direct « reduction in instructional hours 
by @ section or schoo) that may even heve requested an increases. The 
process is not simple by any monnn; it is @ compiex process of “give 
end take”, In the fins) analysis, hovever, the completed syllabus rep- 
resents # director's concept of what should be taught in his school - 
it ie from hie frame of reference or perspective of vaat instruction is 
necessary te fulfil the mission of his school, 

The process of “slicing the cake” « dividing the ceke of hours 
available for instruction to give each academic special staff section 
of school a feir share ~ subjective as it is’, is markedly affected by 
vested interests. In the case of Marine Corps Schools, which, inciden- 
tally, 16 not peculiar among service schools in this respect”, vested 
interests stem not only from a normal interest in one's own field of 
specialization, but also from a traditional apathy towards mii!tary 


le itel. C. & Pulllips, “The Cake end the Slice", Marine Corps 
Gazette, Vol. 34 (Jan,, 1950), pp. B25. 


2 Col. J. ¥. Collins, “She Command end General Staff College Presents 
“ay ee Administration”, Militery Review, Vol. ZXIX (Mar., 1950), 
Be . 
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7 
matters of an administrative nature’. This apathy is readily apparent 
ip the scope and approach to administrative metter, as reflected in 
the several curricula. In the case of personnel matter, es an example, 
only those aspects of m technical nature ere presented. Persomel mat- 
ter ts presented from the standpoint of paper-work incident to routine 
personne) aduinistration, or combat fumetions under the cognizance of 
the perscme! staff section, such es haniling of prisoners of war, ull- 
itary goverment, burial and graves registration, et cetera. Even in 
integrated problema, i. ¢., where administretive ani operations) mat~ 
tere are functionally combined, the approach to the persome] element 
is of & pon-humanietic meture « men exe “things”. These problems, thes, 
ae set up, are inanimete processes ~ details of military tactics and 
techniques. One might infer thet the emotional and social content of 
war was non-existent. 

After the completed sylishi and schedules of instruction are 
approved, and ot varying intervals before being presented, the detailed 
wutline of @ period of instruction is prepared, ueually by the instruc} 
tor({s) whe will present 1¢ in the classrom. In the preperation of the 
outline, the instructor is guided by the concepts of the several perie 
ode of inetruction which served as the basis for the synthesis of the 
syllabi and the schedules of instruction. (fhe academic organisation 
of Marine Corps Gehowie ie functional; i. @., an somdemic special 
oteff section will, in general, present material related to the field 


lL. Military oattere fall under two general classifications, vis., 
“eininietvation” end “operations”. 


} 


7 é, fr oy ‘s 7 


A eer 
“2 ht Pe ee Le “8 


tte — a 
ieee Nie Ae, ee Soong 


") ¥ 


. iter: Waee'e mpew Li eres Garlim of 
way “git Gar ed outa” 


oT] 


30 
under normai steff cognizance of the section, in all component schools. 
Consequently, an instructor may be concerned with more than one sylla- 
bus and echedule of instruction. However, in certain cases the staff 
of @ comonent school will instruct in subject matter normally under 
the cognizance of a particular section.) 
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Marine Corps Schoole recognize the fact that mastery of sub- 

ject matter is mo gusrantee of exupertuese in pedagogy. Comseqguamtly y — 
all officers naslgned to duties in the ecademic organisation, anid wao 
will be expected tu lustruct, are augigned initially tw o two weeks 

course of inatruction in the Instructor's Orientation Course. This 

Course esibodies the extent to which educational tueory is studied in 

the Schools, oad application of educational theory in the Schools is 

eomevnant etandardices oa the Course’s curricula. It curreatiy in- 

cludee three hours of lecture in educational psychology, eleven hours 
iu mothod of instructica, and the remainder of the time spent on prace 
tice presentations. Aa might be expected, those completing Wie Course 
excel in platform technique. Bey ualersteni tue importance of direct 
experience for effectiveness of learning ia relation to symbolic ex- 

perigaces + but ouly as applied tou metnod of instruction. There is 

Little if any transfer, as a result of this training, of fundamental 

learning concepts to otuer areas of the educational program, such as 

curriculum development, where they are equally applicable, 
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CHAPTER V 


Beaic Considerations 

That the Marine Corps io a dynamic society can hardly be 
questioned, either vaen viewed as an isolated institution, as « 
part of the national military establicument, or as a part of the 
Ameriloan Gocial order. In the last three years, the Marine Corps 
has obtained a new personne] system, & new supply system, anid sev- 
eral new administrative aystems; it hee new weapons end @ new organ- 
isation among ite field forces; it is developing new tactics for 
empliibicus operations in light of the atasic bubs ite administra- 
tion is eubject to promptings from more intimate inter-service re- 
laticnships and « newly-created Department of Defense; it is becom 
ing more gensitive to the mores of the Awericen people; and so on. 
All fields of endeavor are changing, ami will contigue toe change, at 
aD unprecedented rate. 

Ave the characteristics of the officer educational syeten, 
then, in consonance with the dynamic society which maintains it? 
is the goal of the system to produce an officer who is not only pro- 
ficient in the custoemry experiences of service iife, but who is also 
temined to contribute to the progress of the Marine Corps? Is cog- 
nigance taken of the fect that: "Man is the fundemental instrument of 
war; other inetruments may change but he remains relatively constant. 
Unless his behavior end elemental attributes are understood, gross 
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mistakes will be made in planning operations and troop leading." *# 
Is the officer corps recogsized as the principal source of change, end 
is it recognized that direction te given to euch change by an attempt 
to realize democratic values in individual and group behavior? 

The foregoing questions cannot all be answered entirely in 
the affirmative. Fumiamentally, there appears to be no general recog- 
nition of the reuifications of change. ‘This condition probebly has its 
roots in military treditionalien, This traditionalien is reflected in 
such criteria of officer behavior as “do want you're told, not what you 
think”, "keep your mouth shut, and eyes and ears open", “keep your fin~ 
ger on your number”, ot cetera, and in the peace-time practice of 
“fighting the ‘next wart in terme of the last one’“, the result is 
that too many officers are addicted to inertia in the origination of 
constructive ideas, True, in certain areas there has been initiative 
and foresight displayed, a» in the case of the Marine Corps developing 
the techniques of amhibious operations between the World Wars, but it 
may be sttributed principally to the efforts of @ few prophets in a fev 
areas. As Bush” states, “there vere knots of able and vigorous officers 
who forged ahead... . im epite of solid tense end hasards to careers”. 
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a) 
The genera) lethargy which has prevailed within the military 
services, in relation to the outeide world, has greatiy diminished 
since World War II, To en extent never heretofore practiced or en- 
vieaged, since the War, the services heave demonstrated an active 
recognition of ite dynamic statue, as evidenced by such facts as the 
extensive applied research projects within the national military ea- 
teblishment, the large numbers of service persommel attending civil- 
iem institutions, et cetera. This does not, however, connote a gen- 
eral recognition by the officer carpe, as a group, of the effects of 
change, o2, and what is most important, their individual roles in a 
dynamic society, This iast remark ts evidenced in the conception of 
the aim of the officer educations) syetem in the Marine Corps. If 
cognigance had been taken of the fact that a purpose of an educational 
ayotem is to luprove the society which maintaing it, as well as te 
perpetuate the heritage of the society, the result would be to have 
“prophets” as the outcomes of the system, In o society as dynamic 
ee the Marine Corps it should be a paramount responsibility of each 
officer to contribute to the improvement of such methods, systems, 
and points of view as hie assignments, aptitudes, and interests pro- 
vide for, throughout hie career. His basic attitude should be criti« 
cals i. @., he should ewmamine hie day-to-day activities, and his pro- 
feesion in general, from the point of view of “is this the best way 
of doing thie? « can it be improved upon?". As well as treiming a 
contributing officer, the aystem would train superiors who would open- 
mindedly receive end consider constructive criticism, Thus, ineffie 
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clent and time-vorn practices, waich exist in their present form only 
because “we have always done then that way", or “there is no reason 
for it, it's just ou policy”, would be eliminated, ani, where neces~- 
sery, sound, up-to-date, and progressive methods, system, and voints 
of view realized. 

it camot be expected that contributing officers vill be the 
outcomes of an educational system tuat fosters oniy mastery of the 
status quo, and particularly the techniques theveof, The status quo 
should be presented as o medium to be critically examined and evaluated, 
@s well as to be mpptered. A knowledge of “what cugat to be", as well 
as "weet ia", then, is the desired aud desirable goal. <Gver-emphasis 
on tecimique tends to destroy expression, originality, ani initiative. 

Recognition of change leads to the consideration of tue cause 
of it im mliitery situations. Tae wllitary services, as well as bus} 
jasee and otner American imetitutioss untill tuelr avakening in recent 
years, Lived in an objective world sharply dismescciated from hums 
purpese aod value. During verlous periods, these institutions have 
discovered thet tae locus of taeir wajor probless lies within huaan 
attains. A manute veflection on the part of any individusl with im 
sight and & clear perspective of events in the last war cannot deny 
that the major problem that remained unsolved was the problem of human 


relations, The Doolittle Bont’, and studies by Stouffer”, Marshall3, 


le A board of gonerel officers, MajGen. James Doolittle, senior 
member, convened by the Max Departwent in 1946, It established 
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Cooke”, and others, have unde apourent the significance and general 
imek of unferetanding of the problem. A study made of the reasons 
way enlisted cerscame) of the Marine Corpse faiied to reenlist re- 
venied thet one of the principal reasons wee faulty huuen relations - 
the problem still existe’. 

Sémiasion of the importance of mazan relations must modify 
one’s comoest of the nature of military science and ite role in mil- 
itary affaires. The etudy of military eclence cenmnot thereafter be 
yegerded as an objective deseription of tactics, techniques, et cet- 
era. Undernesth ail these concepts lies the basic reaiity of persons 
engaged in mijitary activities and aivays re.ated to each other ia 
Varlow weys. lovever, the importance of the resulting probiem Lies 
im the quality of this relatedness. Democratic values serve here as 
@ criteria for action. 

At this point, many readers will ony that democratic values 
comet be achieved ine militery organisation, Nothing is farther 
fron the truth. It must be remenbered thet essentially democracy, 
ond democratic values, im lies & recognition of an individual as a 


the Army and Air Force's postewer personne: policy. 
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3» Col. &» i. As Marshall, Ken Against Fire. New York: Wm. Morrow 
& Cox, i947. 


4, BwigGen. £. ¥. Cooke, Ali but Me and Thee. Washington: Infantry 
Journal. Preas, 1946. 


5. Procedures Analysis office, Headquarters, U. 5. Marine Corps, 


Project No. P-3, Reenlietwent Plans of Buliested Personnel, Oct. Lges. 
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person-~ not o thing. It is true thet certain aspects of political 
democracy, guch as the free choice of re,resentetives and icaders, 
cmmot be condoned in a military society, but other aspects, such as 
promptiy end thoroughiy following orders when given by constituted 
damocratic authority, is the basis for positive miilitery discipline. 
Socim) democracy ie the basis for the principles underlying the 
cureer management eyatens being develosed in the military services 
since the last war. Bech of these systems is designed to assure the 
moat efficient utilisation of every man's abiiities, to provide opper- 
tunities for each man to attein the highest orofictency consistent 
with bis capacity, and to provide every reasonable aid te improve his 
we fare, 

The foregoing evaluation of the bagic considerations in curric- 
ulun develovment indicates that the curricula of an officer educeticna: 
eyetem in the Marine Corpe can take ite cues concerning such consider- 
stions from o curricuima properly designed for a civiiian educational 
ayoten. The criteria presented in Chapter If are veiid, then, for 
ayp ication to the curricula under consideration. 


The absence of stated educetional orinciples, to serve as cri+« 


teria et pointe af ieeue, appears to be the basis for the bulk of the 
eriticiom of the current procedure of curricuiws development. Since 

the neture of applicable educational princiy.ies was covered in Chapter 
It, it te felt thet the effects of thelr not being apecificaily stated 
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45 
and used will be more meaningful when treated in their applied as- 
pects, which are diecuaged in this Chapter. 


Aime end Ubjectives 

Ae evaluated aginst the criteria presented in Chapter Li, 
the aim of the officer educational aysten is, of itself, satiefector- 
ily stated, even though logically determined. Those aepects of the 
basic compiderations and educetions1 principies reiating to the prag- 
metic aoproach, a dynamic society, a moral code, @ social orientation, 
end a contributing outcome may be “read into” the statement. But euch 
implications have not been, and probably wiil mot be, realised in prac- 
tice, and vhen one reflects won the predaminant service point of view, 
the reason ig cbvicus. Therefore, for realization of the true ain, 
properly construed, the currently implicit factors should be explicitly 
otated. 

to ensure that the aim is being reaiized, the sum effect of 
the curricula of al. schools to which officers are assigned must be 
anulysed reguierly. Any siack in the full reslization of the aim must 
be nasigned te a schoo) in the educational system. In several ways, 
the aim is mot belng fully realised, at this time. As an exampie, one 
of the most difficult missions for the Marine Corps to fulfil, and cer- 
tainly thet which will receive the most concentrated effort and unity 
of purpose of the entire Carpe at any time, will be mobilization to 
vwar-strength, should the need arise. There ie mo instruction in mobii- 
ization im any curricula, 
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Tne academic objectives of Marine Corps Gchools should attain 
teat proportion of the aim of the officer educational system not resl- 
iged through other schools in the Marine Corps, other service schools, 
ond civilian institutions. An ansiyeis of the curricuia of these 
latter echools reveals that, from a Marine Corps point of view, they 
are of @ specialist nature, and, vhen considered in Light of tae fact 
that specialisation primarily resuite from on-the-job training, the 
training of speciaiiete need mot be of concern to Marine Corps Schools. 
Under euch conditions, instruction in eteff at Marine Corys Schools 
should not be from the point of view of staff eyeciaiization, but from 
the point of view of staff as it contributes to commands i.e., from the 
point of view of that amount of knowledge of a particular eteff func- 
tion that « commander should heve to function effectively. To this 
extent instruction in o staff eseciaity ghowld be limited to ite essen- 
tial principles, commretive gyetems, their capabiiities end lini tetions, 
how to evaluate their effectiveness, vhere to look for errors, practical 
teane foumi to minimize or eliminate these errors, et cetera, and not e 
high degree of proficiency in techmique. This approach eiso meets the 
requirement for @ curriculws that fosters critical thinking and the 
training of a contributing outcam. 

A jpemdix B, containing the current ecademic objectives of Ma- 
rine Comoe Schools, aa was stated previcusly, was based upon the then 
effective curricula, Since the curricula were limited to operations in 
the field of fleet emrine forces, certain miseicns of the Marine Corpse 
were excluded from ite scope. As en exmmple, mobilisation planning 
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should be a yheee of Marine Corps Schools’ curricuium, Mobliization 
of the Marine Corps will not be taught in non-Marine Corpse schools, 
and ite study cute across speciaiiet fields, 

The statement, per ee, of chjectives relating to Marine Corps 
Schools’ curriculis may be criticized frau the standpoint that they 
aye not stated from the point of view of student achievement, they 
exe not organised into an overall meaningful pattern, and they are 
not apecific enough to define with exactness the scope of the subdi- 
Visions of the curricuin. 


Analy$ical Methods 

Ae pointed out in Chapter IV, the curricuium content is 
Largely the conceyt of what the school director decides it should 
be, emi in reaching such a decigion he is infiwenced by his own ex- 
perience ani bies, by the traditional subject matter taught in the 
courses, and by the fecility of the technical “experts”, the ecademic 
eyecia. staff sections, to interest him in the aliccation of time to 
thelr particular fields. This crocedure ie strictly subjective. 

The effect of auch subjective determination of curriculum 
content ia to mot only amit some of “shat” is done, but to introduce 
material into the curricuim irrelevant to “how” it ia (or should be) 
dome ~ from the role of the doer, With specific reference to The 
Besic School, well over 100 hours of instruction are devoted to the 
nmmemclature, dissggeembiy, ageewbiy, functioning, stoppages, care 
ond cleaning, ¢t ceterms, of a1. tyyen of basic weapons. Under what 
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conditions of use does on officer need to know this much detail about 
weapons? (if it is considered that be should know it, the question as 
to whether it can be learned more effectively ar not on-the-job, and 
tus preciude it from the curriculum, will be considered in the follow- 
img section.) It seems that en officer's use of the subject mtter 
would be in terus of commrative capabilities and limitations, effec- 
tiveness against various type targets, technique of employment, contro) 
of fire, et cetera, from bie role Os & unit commmnder. Whet useful 
learning an officer derives from firing 6 weapon, a6 on example, when 
it lo improbable that be will fire it in the regular performance of 
his duties, is unknown. A transfer of learning, which in reality ie 
non-existent, must be presumed; or “use”, where logically determined, 
ig sot determined from the standpoint of the officer performing his 
duties. In the field of basic weapons, aa in any field, 6 contribu- 
ting officer might well be trained througe suyplementa) reading of 


Armies, by M. M. Johnson, Jr., or Weapons and Tactics by Tas Wintringham, 

in The Besic Gehoul, again, mony hours are gpent in the study of 
vesic tactics and techniques. Yet, the one most importent need for 
training in thie field from the point of view of the role of the junior 
officer ie how to set up and conduct aml unit field problems - this 
ie omitted. The student officer stends a number of inspections, but 
he is mot taught how to inspect. He ie taught to instruct, but he is 
not taught how to superviee inetruction. Et cetera. 

There ig Jittle doubt but that on objective analysis of service 
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activities would correct thie comfition, end incidentally reveal the 
need for, and result in, 6 sociai foundation to the curricula, 


Seoze and Sequence 

The eoeance of « systematic procedure for determining the 
scope of Marine Corps Schools’ curricula fram dbjectively derived 
materia. hee readily discernible effects. One of these effects re- 
Jates to interest ae a factur in effective ieerning. The Basic School 
curriculum ie developed from the arbitrary point of view that the newly 
cumiesioned officer has bad no pricg mi.ltary training. Consequentiy, 
many hours of instruction in driils end ceremonies, naval ordnance and 
gunnery, service aficat, customs and courtesies, et cetera, are repeti- 
tion of matter alzendy emetered, at ieast from the point of view of 
academic learning. Another effect is thet material tuet definiteiy 
could be better lesmed on the job, particularly techniques having no 
tearing on eubsequent school problems, aovear throughout the curricula, 
In contrast, auch meterial that is both ebstract and high im frequency 
of occurrence, guch as individual behavior causes, group dynamics, 
morale sustaining end boredom reducing factors, is omitted. 

Since the emehasie in training is quite sroperly from the 
point of view of proficiency in duties in field forces, service in « 
fleet marine farce organization should be used as the major frame of 
reference of oil activities studied. Oniy when @ particular activity 
conse} be recon iied with a fleet marine force getting should it be 
Studied in another. 
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The principal eriticien concerning sequence of content is 
with relation to the treataent of background content. Even though 
it my be structurally organized, there is no basis for it to be 
acattered throughout a curriculum as it is now. (This wili be cone 
sidered in sore detail under organisation of wits.) There also 
eppeers to be @ great deal of repetition of background material be- 
tween the various school levels. This no doubt stems from the fact 
that during the last war officers were precluded from ecnool exper- 
iemces appropriate to their rank, and the desire is to place then 
on copmon fovting. However, rather then to repeat background gub- 
jects, a6 persormmel procedures, naval justice, et cetera, it appears 
to be better to require those that heve not had 16 to take it ty cor 
Peepondence pricr to coming to @ achool or by self-study outelde clase. 


Gne of the resulte of World Wer Ii bes been to cause the aver- 
age officer of a particular renk to heave en abnormal amount of spe- 

clalined training and experience, Therefore, for the nost effective 
learning, there should be « minimun of structural organisation in the 
curriculua. The sature of background content, such as principles of 
war, tacticni principles, principles of organization and sunagenent, 

basic staff techniques, causes of human behavior, et cetera, makes it 
practically mandatory thet it be organized structurally. Marine Corps 
Schools’ curricula are intended to produce functional Learning - the 
ability to employ e#kills, knowledges, and understandings in real life 
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situations. However, neither the subcourses (courses of study), nor 
the overall curriculum, is organized functionally. Even thougs the 
method of instruction and the period of instruction are usumily funce 
tional in thelr eppronch, they alone are not sufficient for functian- 
al Learning. 

Some basis for functional organisation of the curriculua must 
be selected. It should be broad enough to contain learning experi- 
ances representative of the needs of the students. A feasible basis 
of organization for the Amphibious Werfere School, as on example, 
would be with rewpect to the lLogicni phases of the conduct of war « 
mobiiigation, individval training and equipping, activation of units, 
and from a unit (os « division) etendpoint - trnining and equipping, 
a non-tacticn) movement (land, gem, and air), encampment, operational 
plaming, tactical movenent (lend, sen, and sir), the conduct of an 
mmbibious operation, base defense, relmbliitation, special operations, 
ot cotera. ‘he study of the doctrine, principles, policy, and tech- 
niq™ue fox the employment of avintion, extillery, armor, et cetera, 


The principal criticiam tant can be directed agsinst the or- 
@enivetion of learning experiences is that the perlods of instruction 
{umits) axe not, in general, broad enough to encompnes enough related 
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content. The broader the scope of a particular learning experience, 
the move effective the learning, since it provides for « continuity 
of learning over a long period of time, Actumily, vhat are whole 
unite are interspersed among other decentralised whole units through. 
out the curricula. For example, in The Bagic School, the study of 
navel justice, consisting of 26 hours of instruction, 1s spread over 
& period of eleven weeks. At no time are more than two hours of ine 
struction consecutive. As long a6 6 weel trenepires between succes- 
give periods of instruction. 

it te aifflewlt to anelyse the real reason for this instruce 
tional organisation, which ie traditional. it is possibly the ree 
ault of logicaliy organised subject omtter, or an attempt to relieve 
satiation. Hovever, in relation to the latter suggestion, the inter~ 
vals between successive periods of instruction in « particular sub- 
ject ave practically all lecture periods covering subject matter of a 
similar neture, and it is the passive learning thet ies largely respon- 
sible for satiation, even woen the subject ustter ie changed. Active 
learning by means of laboratory work, individual and growp projects, 
or problems vould minimise satiation, ani at the same time provide 
for more effective learning. This ie generally reaiised in the inte~ 
grated problews of te Amphibious Warfare School, several of which are 
in uninterrupted seseion five days or longer. Thus, it appears that 
there i¢ no veagon why study end instruction in “the Marine Corps per+ 
nonnel eyeten”, en an example, should be interrupted, whereas “the 
regiment in the attack” is not, as long ae an effective learning sit- 
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uation is saistained. 

An incidental aspect of content of learning experiences is 
the Justification of the avernge cost of instruction per hour with 
respect to some of the noneintegrated material. ‘The content of certain 
of the one-hour periods of instruction is so elementary, end involve 
euch simple concepts, that they could be mimeographed, distributed to 
the studente and sasintleted probably in ten to fifteen minutes of 
outside reading. The gubstitution of reading for Listening would re- 
gult in more effective learning, It is also difficult to justify exe 
peniitures when the result is learning certain forms, the numbers and 
names of the parngrapla of en estimate or an order, the characteria- 
ties of @ condition, or the like. Treditionally, such items have been 
given undue significance. More important than learning such details, 
Which the students ghould be able to learn on their own, is Learning 
when guch items are needed, vhere to locate them quickly when needed, 
and how to use them, 


Tae functional organizetion of Marine Corps Schools is appro- 
priate for the administration of a fumetionai curriculws, However, 
net in aii cases is content relating to a perticuler function present 
by the appropriate functional expert, am academic special staff sec~ 
tion. Instruction in leadership, as en exemple, is conducted by the 
atat? of each of the component schools, end not by the Administrative 
(Pemmomel) Sectica, Waich, os a normal steff matter, bas that subject 
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under ite cognizence. The same situation holds in the case of in- 
struction in uteff principles. ‘The undesirable effect of this con- 
dition is the lack of uniformity in concepte pertaining to such sub- 
jects anong the several component schools, and the expert knowledge 
of inetructors with special training in the subject not utiliged, 
The statement of the specific missions of the Administrative Section, 
vaich precludes certain normal staff functions, may account for this 
eomdition. The Combined Arm Section, however, does not conduct all 
instruction im all schools in material under ite nermal cognizance, 
even though nothing in its specific mission precludes it. 

Tae staff of each component school, in effect, serves as o 
curriculum committee, under the chairummneship of the school director. 
Kovever, if curricula were developed in accordance with the criteria 
eet forth in Chapter Il, the school staff would have no time to per~ 
form more important (from their etandpeint) supervisory functions. 
Therefore, some agency besides the several echool staffs should per~ 
form the technical process of curriculum development. 
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CHAPTER VI 


Ropery 

1. Tae Marine Covps ie 2 dynamic suciety. Mowever, it does 
not recognize its status as such in determining the purpose of ite 
officer educational system. The result is that the graduates of the 
achools of the systen are generally unaware of thelr individual roles 
in @ dynamic society, and they are not well prepared to perform then. 

& RKecoguitics of man ap @ human belng oud the source of 
major problense ie non-existent. Well-leid materialistic plans are 
held to be the key to success. 

3. Curriculum development in te officer educational system 
is not guided by e code af educational principles. Consequently, in- 
congletencies, such ae those relating to the learning process and ine 
etructiona. oryunization, occur. 

4, The otatement of the purpose (aim) of the officer educa- 
tional system is en ovexesimplification in the absence of clearly 
etated criteria for its concept. 

$. The academic objectives of Marine Corps Schools do not 
adequately encompass that proportion of the aim of the officer educa« 
tional syetem that they should. The apecific objectives of the gub- 
divisions of curricula are not stated in accordance vith principles 
based uper effective Learning and good curriculum construction. 

6. The content of Marine Corps Schools’ curricula is detere 
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5 
mined gubjectively rather than by the application of systematic ens- 
lytical procedures. ‘The result is that subject matter thet should be 
contained in the curricule is cuitted, subject matter contained in the 
curricula is not taught from the point of view of its use in real life 
Situstions, and subject watter relates only to the status quo. 

7. Effective learning in Marine Corpe Schools is impeded by 
the failure to organize the subsourses (courses of study) and the 
overall curricula functionally. 

«By Integration of subject setter in Marine Compe Schools’ 
curricula is not achieved to the extent that vould appear to be dee 
sived, Diserete elements, at the time presented, frequently appear 
to be without reference to the settings in which they belong. 

9. The interpretation of the aim of the officer educational 
ayeten and the academic objectives of Marine Corps Schools hes been 
strongly influenced by professional bias. This is an cutgrovta of 
the "tactice and techniques-iseall" philosophy of the school staffs, 
which are traditionally "operations-centered”. 


Conclusions 

i. The position of preeminence now enjoyed by Marine Corps 
Schools in the field of military education is not the result of ran+ 
dom growth, but is the result of a studious and concentrated effort 
exerted. by many individuale tarough the years for continued improve- 
went and ultionte perfection in accamlishing ite assigned mission, 
These individuals have had little or no educational training, in ite 
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brondest sense. Consequently, progress hag resulted from logicaliy 
determined steps end a subjective evaluation of then, rather than by 
evaluating the program against systematically and scientifically devel- 
oped criteria avaliable in the field cf education. Nevertheless, the 
overall quality of the program compares most favorably with any that 
ome finde om higher levels among civilian institutions. Once cogai-+ 
sance is taben of these criteria, Which the staff of the Schools is 
apparently umawere of at this time, tie Schools can be without peer. 

2. A plen for improving the procedure of curriculum devel- 

opment in Marine Corpe Schools should entail the following factors: 

@ The Commandant of the Marine Corps, taking cognicauce 
of the dynamic status of the Marine Corps, and the officer corps es 
the offecter of progress, should restate the purpose of the officer ed- 
ucatilonal system @o ag to denote clearly the role of democratic prin- 
ciples im guiding such change, and the contributing role of the offi-+ 
cer corps, in eddition to its present clementes. 

>. ‘The Commandant of the Marine Corps, taking cognisance 
of the gillosophical, soclologicsl, and paychological bases of an ed 
ucational system, ehould pramlgate a code of educational principles. 
these principles should provide for curricula content based upon the 
criterion of use, content based upon a social (human element) frame of 
reference, and content organization conducive to more effective learn- 
ing. 

c, The Commmndent of the Marine Corps should restate the 
acelemic objectives of Marine Corps Schools so as to provide for attain- 


Ty) MI PACES a) 8) ee Cee Fe 
r ie as ; ‘ ») 


adored Uden titel e Lon Ylasidmedem Fatlage RemCR, Ot gel tautere 
atages ecn0 eanlbut ident aadlsvis youn eiewal wadyht op now? ens 
wey swodstW BT nno 4 'cOdo? odd yrs Ont Oy Ye eeeeMe UivEDTe 
elgead sulgorewe by teuieevr, 62 ysteoppel wh gat, 4 WN 
Seredoet gaiwedio’ ed? Lierap Glvcry Slociie” ecwed sale” ah deere 
Same BALE Reo GUID weF Ye Cnet wR 
et ee ee 
abo were eff To seoyucr edd adeteMs biecus yaayor We veTvENse ext 
-abn sitwsamb te elcx ont (lames atomah of en oe antes Laaoteeow 
ofthe act Yo eles pantvsrsians ont sam cagemio Kuve giistem a2 wolct» 
OV Ahtenante som atk et etbebe at ages OD 
soaae lagen goles yao ani eal ‘to Jnahosee ent 4c 
abe ao Be ese Lariguiodams: ome .notyeloteee ,Leaisqgonotis, eal? ‘te 
-B0lqiveitg lewolsaqude to aos o oa homere Aisete ysmsoyp lamba 
amd so beead dcemdnee simoiwws set shiver biseote taly) sa. verti 
Ww eas? (teoenin aaewti) Letove 5 ogy beand Inatace sas te Go oreG Ito 
a€tael evtves tte wos OF wr inheoo woLtuRhaagte BaBdNGD Bow , sosoTP TT 
oad atadert bivec® @rtao onieel ent is sane) ai. 


ehieita ga2 Obl Wras 2 G8 of elacda mrt) etinti to aeel &se- Gi the py 


58 
ment ef that proportion of the purpose of the officer educational ays- 
tem uot within the cognigance of other schools. The objectives should 
provide for theiy realisation from the point of view of the role of « 
commmxier at the various levele of command studied; steff functioning 
ahowld be approached from the point of view of ite contribution to 
command’. Thig should eliminate undue emphasis on popular missions and 
the functions of particular staff sections, it furnishes ean ultimate 
eriterion for Inclusion of material in the curriculum, as well as to 
properly meet the requirementa of the students. 

a. Marine Corps Schools’ curricula, stemming from the 
above factors, would be enhanced by a realisation of the following: 

1). ‘the medium for accomplishing academic chjectives 
should be « series of Learning experiences. The sum total of these 
lemrning experiences should sake up the curriculum. The extent to 
wWiiich the curriculum ie sound determines the extent to which the ob- 
jectives will be remliged, Souxiness of the curriculum deyende upon 
the repeeseatativeness of its content, the way the content is arranged 
voth as to sequence and interrelationships, end the type of Learning 
it promotes. 

2). Curriculws content should be based upon a job 
analysis of comand functioning, and of the persomel, intelligence, 
oparations, and logistics procedures that are essential to make euch 
commmnd functioning effective. Personal opinion should be minimized 
to the greatest extent possibile throughout the process, thus minimin- 
ig Wiew. 
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3). Yor more effective leerming, the curriculum in 
ite finn) form, except for s minima of beckground content, should 
be completely functional in nature. The integrating factor, commca 
to all fields of military effaire when coosidered from the role of 
the commander, should be the naman element. 

4). For more effective learning, the shotg@m pat~ 
tern of tremtamnt of background comtent ahould be eliminated. Sub- 
ject matter under the cognizance of o particular etaff section should 
be treated in a camplete sequence. 

5). For more effective isarning, the ayllabi should 
be prepared primarily from the point of view of use to the student, 
vother than an 6 guide for the Schools' steff, 

6). Classroom inetruction should eliminate subject 
matter remiliy uxtierstoud by eslf-stuly of availiable references. 

Taeee aiould be made cuteide reading requirements, mestery of which 
should be determined by periodic examination, hie should perait the 
devotion of more claserocum tise to functional learning, particularly 
im the ares of those missions of the Marine Corps not currently covered, 
@ There should be a permanent, full-time curriculum com 
mittee established st Marine Corpse Schoois, which will, work with the 
representatives of the Conmenmadant of the Marine Corps in the prepara- 
tion of the statement of the purpose of the officer educational systen 
and the aceiamic objectives of Marine Corpse Schools, and with the appro} 
priate instructors in the development of the periods of instruction, the 
remaindes of the procedure of curriculum development being the eole re- 
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Bobbitt, F., Chap. VI. Hew York: Houghton-Mifflin 
COs, 
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OPECTAL STAPF 
Missions of component schoois®; 
“Amphibious Warfare Course «+ fo train field offie 
cers for comand and staff duties in appropriate echelons of 


“(1) Go prepare and present in the component schools such 
instruction as may be approved by the Deputy Comman- 


2 Only the schools within the scope of this stuiy are indicated. 
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enphas is operations, in 
provide cumenders and staff officers for the field forces of 
the Marine Corpa; and, 


*(b) Continuously to study and review current tectics, tech- 


2. Moedquarters, U. G6. Marine Corps. 
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lL, ideutenant colonels and majors. 
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APPENDIX C 


THE FORMAT OF A TYPICAL SYLLABUS 


SUBCOURSE 14 
LOGISTICS 


To instruct in the basic logistical principles which affect military 
operations, including logistical organization, supply, evacuation, salvage, 
transportation, and medical service. 


a. Principles and Organization 


LOG-200 LC 
LOG-207 LC 
LOG-202 L,A 
LOG-203 L,D 
LOG-205 LC 
| 
LOG-204 ic 
LOG-208 A 
LOG-209 L,C 
LOG-210 Lc 
LOG-211 A 
LOG-270 A 
AVN-541 L,C 
AVN-542 L,C 
AVN-543 L 
b. Transportation 
LOG-230 DA 
LOG-231 L,C 
LOG-232 ) Py 
LOG-233 L,C 
LOG-234 Lo 
LOG-235 Cc 
LOG-237 L,D,A 
LOG-250 L,C 
LOG-251 Lc 
LOG-252 Cc 
c. Medical Service 
LOG-240 L 
LOG-241 L 
LOG-242 L 
| PRIMARY 


LOG-300 
LOG-301 


L,C 


Principles of Logistics 

The 4-Section in Combat 

Tables of Allowances; Classes of Supply 

Marine Corps Supply System 

Organization & Functions of the Service 
Command 

Battalion, Regiment, & Division Service 
Elements 

Logistical Computations 

Procurement & Distribution of Supplies 

Procurement & Distribution of Supplies 

Regimental Supply in the Attack 

Regimental Supply in the Defense 

Introduction to Aviation Logistics 

Aviation Logistical Organization 


18 hours 


(1) 
(1) 
(2) 
(1) 


(1) 


(1) 
(2) 
(1) 
(1) 
(2) 
(2) 
(1) 
(1) 


Logistic Support of Early Aviation Operations 


Ashore 


Rail Movements 

Motor Transport Vehicles 

Motor Transport Maintenance 

Motor Transport Organization & Personnel 

Selection & Training of Drivers 

Operations & Tactical Employment of 
Motor Transport 

Motor Transport, Command Responsibilities 

Air Movement of Ground Units 

Air Delivery of Supplies 

Loading of Cargo Aircraft 


Medical Service in the Marine Division 
Sanitation in Combat & in Base Camps 
Venereal Disease Control—Malarial Control 


d. Additional Logistics Instruction 
Amphibious Operations Subcourse 


Embarkation Principles 


L,C The Embarkation Team 


(1) 


15 hours 
(1) 
(1) 
(2) 
(1) 
(1) 


(1) 
(3) 
(2) 
(1) 
(2) 

3 hours 
(1) 
(1) 
(1) 


86 hours 


27 hours 
(1) 
(3) 
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APPENDIX D 
THE FORMAT OF A TYPICAL SCHEDULE 


THIRD WEEK 
(19-23 Sept) 


MONDAY 


0800-0900 CAS (OPN)-1184 X PLANS, ORDERS, ANNEXES, Combat Or- 
ders 
0900-1000 COS-701 L GENERAL PRINCIPLES, Signal Communica- 


sive Combat 

. 1300-1600 B-354 TE,D BASIC INFANTRY WEAPONS; Troop Lead- 
ing Steps of the 60mm Mortar Section (Of- 
fense) 


TUESDAY 


0800-0900 B-259 L PLATOON IN THE ATTACK; Platoon in the 
Offense 

0906-1000 B-322 L BASIC INFANTRY WEAPONS, MG Missions 
and Methods of Employment (Offense) 

1000-1200 ADM, Reserved for Director 

1300-1600 CAS (OPN)-1194 TE PLANS, ORDERS, ANNEXES, Preparation of 
an Attack Order 


WEDNESDAY 


0800-0900 B-116 C SECURITY, Security on the March 

0900-1100 INT-729 C,A MAP AND AERIAL PHOTO READING, Plot- 
ting Aerial Photos on a Map 

1100-1200 CAS (OPN)-1197 D STUDENT ORIENTATION, Solution of Map 


tions, General 
1000-1200 CAS (OPN)-1020 L,D PRINCIPLES, Principles & Phases of Offen- 
Problems 


1300-1500 CAS (GS)-696 ME Terrain Appreciation 

THURSDAY 

0800-1000 CAS (ARTY)-651 L,C FIELD ARTILLERY, General 

1000-1100 COS-707 LA TECHNIQUES, Message Drafting 

1100-1200 B-343 L BASIC INFANTRY WEAPONS, Missions, 
Tactical Employment; Troops Leading Steps 
of the 60mm Mortar Section (Defense) 

1300-1600 INT-726 TE MAP & AERIAL PHOTO READING, Loca- 
tion 

FRIDAY / 

0800-1100 B-324 L BASIC INFANTRY WEAPONS, Methods of 
Employment, Troop Leading Steps of MG’s 
(Offense) 

1100-1200 CAS (ARTY)-52 L,C FIELD ARTILLERY, Liaison 


1300-1600 INT-730 


TE MAP & AERIAL PHOTO READING, Practi- 
cal Routes 


APPENDIX E 
MISSIONS OF THE MARINE coRPSs* 


"1, The Marine Corps, within the Department of the Navy, shall 
include land combat and service forces and such aviation as may be 
organic thereto. 


"2. Fy caren waa ag Form. agrees eee ws See 
following missions (National Security Act of 1947, and 
Secasumuh aff the ‘Vorcaions off tam homed Peruse woh ter Outen aniate 
issued by the Secretary of Defense on 21 April 48 (Annex to 


gether with supporting air components for service with the U. S. Fleet 


">. To provide detachments and organizations for service 
on armed vessels of the Navy, and security detachments for the protec- 
tion of neval property at naval stations and bases 


To develop, in coordination with the Army, the Navy, and 
the Air Force, the tactics, technique, and equipment employed by land- 
ing forces in amphibious operations. The Marine Corps shall have pri- 


mary 
nique, and equipment which are of common interest to the Army and the 
Marine Corps. 


"d. To train and equip, as required, marine forces for air- 
borne operations, in coordination with the Army, the Navy, and the Air 
Force in accordance with policies and doctrines of the Joint Chiefs of 
Staff. 


"“e. To develop, in coordination with the Army, = oe and 
the Air Force, doctrines, procedures, and equipment of interest to the 
Marine Corps for airborne operations and which are not provided for by 
the Army. 


"£, To be prepared, in accordance with integrated joint 
mobilization plans, for the expansion of the peacetime components to 
meet the needs of war." 


1. Marine Corps Manual, Vol. I, pp. 2-3 - 2-4. Washington, D. C 
United States Government Printing Office, 1949, 
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